.._.__2_.._ sl m .....J.”..-...

__F|..._.,.n......“.._..._...

-
Hy ﬂ.qrn.. Trier

bl

..... ..- ..n.lu...._

©
o
o
~N
%)
-
(-
<




20

The 2008 arts assessment included four sections in visual arts that measured
students’ ability to respond to and create visual art. Students were given two of

the four sections, each of which contained between 7 and 11 multiple-choice and
constructed-response questions. Many of the visual arts questions in the assessment
contained multiple parts. The amount of time provided for students to complete two
visual arts sections ranged from 75 minutes to 104 minutes.

Responding questions asked students to analyze and describe works of art and
design, thereby demonstrating their knowledge of media and techniques, visual
organization, the cultural contexts of artworks, how works of art convey meaning, and
the relationship between form and function in design. Creating questions assessed
students’ ability to communicate in works of art, think of different solutions to visual
problems, and generate ideas for and then create works of art and design. These
creating questions represented approximately one-half of the total assessment time
in visual arts. Some examples of the different types of visual arts questions are
presented later in this section.



Eighty-nine-point score gap
between lowest- and highest-
performing students in visual
arts

The overall average responding score for visual arts
was set at 150 in 2008 (figure 7). In addition to the
overall average responding score, results are shown
for students at selected percentiles on the responding
scale. There was an 89-point gap between the scores
for students at the 10th and 90th percentiles.

The assessment also included questions that asked
students to create works of art and design. Results
for these questions are presented as the average
creating task score, which is expressed as the average
percentage of the maximum possible score ranging
from 0 to 100 (see the Technical Notes for an
explanation of how the score was calculated). In
2008, the overall average creating task score for
grade 8 students was 52 (figure 8).

Responding and creating results
related

Because the NAEP arts framework describes the
integration among the arts processes, it is useful to
explore the relationship between students’ results on
the responding and creating questions in visual arts.
On average, students who performed well on the
responding questions also performed well on the
creating questions (figure 9). For example, students
performing above the 75th percentile on the
responding scale also had the highest average
creating task score (62). Lower-performing students
at or below the 25th percentile on the responding
scale had the lowest average creating task score (40).

Figure 7. Average responding scale score and percentile scores in
NAEP visual arts at grade 8: 2008
Scale score
3003
2001 193
190 -
180 1 174
170 +
160 150 152
150 -
140 -
130 -
120 -
110
100 1

Overall 10th 25th 50th 75th 90th

average score - Percentile score——————

Figure 8. Average creating task score in NAEP visual arts at grade 8:
2008
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Percent of maximum score

Figure 9. Average creating task score in NAEP visual arts at grade 8, hy
responding score level: 2008

Responding score level Average creating task score

Lower (< 25th percentile)
Lower-middle (25th—50th percentiles)
Upper-middle (50th—75th percentiles)

Upper (> 75th percentile)

T T T T T T T T 1

0 10 20 30 40 50 60 70 80 90 100
Percent of maximum score

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statis-
tics, National Assessment of Educational Progress (NAEP), 2008 Arts Assessment.
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Patterns in score gaps by student characteristics similar for
responding to and creating visual arts

In general, patterns in score differences based on
student characteristics were similar for results in both
responding (figure 10) and creating (figure 11).

Race/Ethnicity

In 2008, average responding scores in visual arts were
22 to 31 points higher for White and Asian/Pacific
Islander students than for Black and Hispanic
students. There were no significant differences
between the average responding scores of White and
Asian/Pacific Islander students or between the scores
of Black and Hispanic students.

Similarly, the average creating task scores of White
and Asian/Pacific Islander students were higher than
the scores of Black and Hispanic students, but there
were no significant differences between the scores

of White and Asian/Pacific Islander students or
between the scores of Black and Hispanic students.

Gender

On average, female eighth-graders had a higher
responding score in visual arts than their male
counterparts. There was an 11-point* gap between
the two groups in 2008. The average creating task
score for female students was also 5 points higher
than the score for male students.

Eligibility for Free/Reduced-Price
School Lunch

On average, eighth-graders who were eligible for free/
reduced-price school lunch had a lower responding
score in visual arts than those who were not eligible.
There was a 29-point gap between the two groups in
2008. Students who were eligible also had an average
creating task score that was 9 points lower than the
score for students who were not eligible.

3 The score-point gap is based on the difference between the unrounded scores as
opposed to the rounded scores shown in the figure.
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Figure 10. Average responding scale score in NAEP visual arts at
grade 8, hy selected student characteristics: 2008

Scale score

300 1

2007 Race/ethnicity Gender Eligibility for

190 free/reduced-price

180 4 school lunch

709 160 161

160 156

1501

1304

1204

110 1

0
White Black Hispanic Asian/  Male Female Eligible Not

Pacific eligible
Islander

Figure 11. Average creating task score in NAEP visual arts at
grade 8, hy selected student characteristics: 2008

55 White

43 Black

Race/
ethnicity
46 Hispanic
Asian/Pacific
H Islander
49 Male
Gender
54 Female
Eligibility 46 Elicibl
for free/ igible
reduced-price n
school lunch 55 Not eligible

0 10 20 30 40 50 60 70 80 90 100
Percent of maximum score

NOTE: Black includes African American, Hispanic includes Latino, and Pacific Islander
includes Native Hawaiian. Race categories exclude Hispanic origin. Sample sizes were insuf-
ficient to permit reliable estimates for students whose race/ethnicity was American Indian/
Alaska Native or unclassified. For the eligibility for free/reduced-price school lunch category,
results are not shown for students whose eligibility status was not available.

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center
for Education Statistics, National Assessment of Educational Progress (NAEP), 2008 Arts
Assessment.



No significant difference in responding scores between public and
private school students

While the general patterns in results for responding
to and creating visual arts by selected school
characteristics were similar (figures 12 and 13),

not all the apparent differences were found to be
statistically significant.

Type of School

The apparent difference in 2008 between the
average responding scores in visual arts for eighth-
graders in public and private schools was not found
to be statistically significant. However, the average
creating task score was lower for public school
students than for private school students.

School Location

Students attending suburban schools in 2008 had
a higher average responding score in visual arts
than students in city schools. There were no
significant differences in the average responding
scores between students from suburban schools
and town or rural schools.

In the creating process of visual arts, students
attending suburban schools had a higher average
creating task score than students in both city and
town schools. The average creating task score of
students in suburban schools was not significantly
different from the score of students in rural schools.

Because responding results are presented as
scale scores and creating results are presented
as average percentages, it is not possible to
compare the magnitude of differences between
these scores. For example, an 11-point difference

on the 0300 responding scale between students
attending schools in city and suburban locations is
not necessarily greater than a 5-point difference
between the same two groups on the 0-100
creating task scale.

Figure 12. Average responding scale score in NAEP visual arts at
grade 8, by selected school characteristics: 2008

Scale score
300 1

2004
190 Type of school
180+
170+

160 153 155
150
140
130+
120
110

School location

151
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Figure 13. Average creating task score in NAEP visual arts at
grade 8, by selected school characteristics: 2008

51  Public
Type of
school 60 Private

49 City

54  Suburb
School

location
50 Town

52 Rural

T T T T T T T T T T 1
0 10 20 30 40 50 60 70 80 90 100
Percent of maximum score
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center

for Education Statistics, National Assessment of Educational Progress (NAEP), 2008 Arts
Assessment.
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Context for Arts Education in Visual Arts

To provide the context in which arts learning takes
place, results are presented here based on school
administrators’ responses related to the availability

and nature of visual arts education in their schools
and students’ responses about their participation in
visual arts activities.

Frequency of visual arts instruction
remains steady

School administrators were asked how often eighth-
graders attending their schools might receive
instruction in visual arts. Forty-seven percent of
eighth-graders attended schools where students
could possibly receive visual arts instruction at
least three or four times a week in 2008 (figure 14).
This was higher than the percentages of students
attending schools where visual arts were offered less
frequently or not at all.

Although the data are not shown here, access to visual
arts instruction did not differ significantly by race/
ethnicity, gender, or eligibility for free/reduced-price
school lunch. For example, the percentage of students
who were eligible for free/reduced-price school lunch
attending schools where visual arts were offered once
or twice a week was not significantly different from
the percentage of students who were not eligible.

The same question was asked of school administrators
in 1997, making it possible to look for changes in the
instruction patterns over time. The results showed

no significant changes between 1997 and 2008 in the
percentages of students who attended schools where
visual arts were available at least three or four times a
week, once or twice a week, less than once a week, or
not at all.
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Figure 14. Percentage of students at grade 8, by school-reported
frequency with which instruction in visual arts is
available: 1997 and 2008

Subject not
offered 14

Less than once
a week

Once or twice
a week

At least 3 or 4
times a week

M | BULY
B 2008

0 10 20 30 40 50 60 70 80 90 100
Percent

NOTE: Detail may not sum to totals because of rounding.

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center
for Education Statistics, National Assessment of Educational Progress (NAEP), 1997 and
2008 Arts Assessments.

7 percent of eighth-graders
attended schools where
administrators reported that visual

arts were taught by a full-time

specialist.

B percent of students attended
schools that followed a state

or district curriculum in visual arts.



More students writing about their artwork

Students responded to a series of questions about how
often they did certain activities in visual arts class. For
each activity listed in figure 15, students indicated if
their teacher had them do it every day, once a week,
once a month, or never or hardly ever. The results
summarized here show the combined percentages

for students who reported that they did various art-
related activities at least once a month.

The percentage of students who reported that their
teacher had them write about their artwork increased
from 21 percent in 1997 to 27 percent in 2008.
However, the percentage of students whose teacher
had them choose their own art project decreased
from 47 percent in 1997 to 39 percent in 2008. There
were no significant changes between 1997 and 2008

in the percentages of students who reported that their
teachers had them paint or draw; make things out of
clay or other materials; work in a pair or group on an
art project; talk with others about their own or others’
artwork; or look at videotapes, filmstrips, slides, or
television programs about art.

Fewer students visit art museums with
class in 2008

Exposure to art museums and exhibits outside of
school may help students learn about and engage

in visual arts. Sixteen percent of students in 2008
reported that they had gone with their class to an art
museum, gallery, or exhibit at least once in the last
year, which was smaller than the 22 percent in 1997
(figure 16).

About half of students save
artwork in a portfolio

Although not presented here graphically,

54 percent of eighth-graders reported that
they or their teacher saved their artwork in a
portfolio in 2008, which was not significantly
different from the 50 percent in 1997.

Figure 15. Percentage of students at grade 8, by student-reported
in-school activities their teachers have them do in art
at least once a month: 1997 and 2008
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draw

Make things out
of clay or
other materials

Choose own
art project
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* Significantly different (p < .05) from 2008.

Figure 16. Percentage of students at grade 8 who reported
visiting an art museum, gallery, or exhibit with their
class at least once a year: 1997 and 2008

1997 22*

2008 16
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Percent

* Significantly different (p < .05) from 2008.

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center
for Education Statistics, National Assessment of Educational Progress (NAEP), 1997 and
2008 Arts Assessments.
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What Eighth-Graders Know and Can Do in Visual Arts

The item map below is useful for understanding
students’ performance at different points on the
responding scale. The scale scores on the left
represent the average scores for students who

were likely to get the questions correct or partially
correct. Scores for the 25th and 75th percentiles are
also noted. The descriptions of selected assessment
questions are listed on the right.

For example, the map shows that higher-performing
eighth-graders in the upper range of the scale
with an average score of 237 were likely to be able

Grade 8 NAEP Visual Arts Responding Item Map

Scale score
300

AN

Question description

to identify the style of an artwork as surrealism.
Middle-performing students with an average score
of 144 were likely to be able to analyze the subject of
five mother/child portraits of different genres.

Constructed-response questions for which students
could earn partial credit may appear on the map
multiple times, once for each level of credit. For
example, a question asking students to describe two
characteristics of charcoal in a self-portrait appears
at the score of 201 for responses receiving full credit
and at 134 for responses receiving partial credit.

285  Support plausible interpretation of Schiele self-portrait with observations about style, line, and color
280  Explain how an unusual/unexpected feature of a Bearden collage contributes to the work as a whole
256  Analyze and support with references to the work the narrative conveyed by a Bearden collage

241 Describe at least three aspects of own self-portrait that communicate something about you

240  Explain materials and design of own package idea for transporting fish on bicycle

237 Identify the style of an artwork as surrealism

229 Label and specifically describe one or two features of a Bearden collage that the artist wants you to notice
224 [dentify a technical similarity between Schiele and Kollwitz self-portraits (page 28)

221 Explain how artist used light and shadow to create realism in mother/child portrait

220  Explain three ways an artist made some things look near and some far in mother/child portrait

213 Support plausible interpretation of Schiele self-portrait with observations about style, line, or color

205 Explain how Bearden creates contrast between interior and exterior areas in collage

202  Describe two aspects of own self-portrait that communicate something about you

201  Describe two characteristics of charcoal in Kollwitz self-portrait (page 29)

197 Identify an example of Renaissance art
197  Identify compositional emphasis in a Bearden collage
189  Identify an example of 20th century western art

176 Compare in specific terms how Kollwitz has drawn different parts of her self-portrait and offer plausible

interpretation for differences (pages 30 and 31)

176 Explain where artist has used light and shadow to create realism in mother/child portrait

174 15th percentile

172 Describe and support how memory of place is shown in own collage

170 Explain how artist used light to create a lack of realism in mother/child portrait
144 Analyze subject of five mother/child portraits of different genres

136 Describe one aspect of own self-portrait that communicates something about you
134 Describe one characteristic of charcoal in Kollwitz self-portrait (page 29)

128 25th percentile

128  Identify an unusual/unexpected feature of the Bearden collage

62  Describe memory of place and/or aspect(s) of own collage

61  Describe what Schiele self-portrait is communicating or describe an aspect of style, line, or color

AN

0

NOTE: Regular type denotes a constructed-response question. /falic type denotes a multiple-choice question. The position of a question on the scale represents the average scale score attained by students who
had a 65 percent probability of obtaining credit at a specific level of a constructed-response question, or a 74 percent probability of correctly answering a four-option multiple-choice question.
SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics, National Assessment of Educational Progress (NAEP), 2008 Arts Assessment.

THE NATION’S REPORT CARD



	Visual Arts
	Eighty-nine-point score gap between lowest- and highest-performing students in visual arts
	Responding and creating results related
	Patterns in score gaps by student characteristics similar for responding to and creating visual arts
	No significant difference in responding scores between public and private school students
	Context for Arts Education in Visual Arts
	What Eighth-Graders Know and Can Do in Visual Arts




